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5 ) STEP ONE: Design a
[Unpublished manuscript] lovable, relatable
character, who just
may resemble the
creator...

. STEP TWO: Literally,
How to create an academic everything else,

As an academic with a primary interest in A ] My research goal is to synthesise methods
comics, graphic novels and sequential art. I'm y ' y of comics pedagogy into a single, HE-ready, "
always trying to promote their use in the s %\ ¥ interdisciplinary format, while arguing that BUT First, as they
classroom. | use them frequently, and | such a comics-hased pedagogy is say, "Here's comes
encourage others to do so too. inherently a critical pedagogy. % the science".
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L L &;, 32 2 N 1 In order to do that successfully, | must:
¥ = o J ~ 1. A mapping exercise of existing educomix
| “ F (educational comics)
2. Research into how HE students and
learners respond to using comics, in both
learning from and making.

This is the abstraction pyramid.

Beyond that, comics can be ALL comic art can be placed on this
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that's becausle they have been language, reality and picture. The
defined too narrowly (McCloud, l“f’“al"’st'l""’" of Il:l_agemrlglwu:‘ds &-
IUXTAPOSED forms the narrative. (McCLoud, O

From epic sci-fi sagas to simple PICTORIAL

satirical panels found in AND OTHER
newspapers, to this, right here,

in this Journal, that you're IMAGES "‘

reading, right now. DELIBERATE

SEQUENCE

. I'll leave it to special guest cameo
Comic artist Will Eisner used the term Scott McCloud himself to give us a
"sequential art, meaning that in themselves, definitive definition. Take it away, A
pictures are pictures... but when two or Scott.
more are put together and meant to be read
in sequence- that's comics (Eisner, 1992).
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Perfect! (McCloud,
1993: 8)
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Could someone get
him out of my class
room, please?

Although Vygotsky believed
that once the skill is mastered,
the tool becomes less
importantfinternalised.
Wertsch believed that the tool
maintains a place in the
relationship, although purpose

Jiminez and Meyer (2016)
found that teachers were
in fact willing to teach with
comics, but as they were
not readers themselves-
they felt too distant from

Vygotsky defined
‘mediated action' as an
action ‘one does with...
cultural tool' (Kelley,
2020). The tool (the comic)
is created and sustained

the medium. by the culture for the may shift. Thus tool and
purpose of mastery of a culture should be analysed as
skill. one (Kelley, 2020).

that it can be an incredible time
constraint on students to read
through the amount of module-related

We interrupt this story to bring you an important message from IIH ‘ ” ‘ text, There are very few students who

our sponsors. If YOU are reading this and wondering: Just how does
he do this? Check out www.storyboardthat.com

are only students now. So many have
jobs and caring responsil
s.
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In 2019, | wrote a comic to teach criminology in a
visual manner. Freire surmised that in order to
be able to take part in society fully, students
must be able to name and speak to that society
(Freire, 2000: 76). An inclusive pedagogy is vital
to achieve that objective. The comic's role was to
place theory in an applied setting that students
can recognise and follow.

0K, now back to the comic. When we last saw Kevin talking about
some of the literature that has informed this project. Now when
we return, we will see the origin story of Kevin's career pursuit of
teaching with comics...

As educators we have to work
with this new reality. Chapters
of dense reading is not always
the best way. A more inclusive
method is needed. | propose
that comics is that method.



http://www.bcu.ac.uk/inclusive-teaching-comic-audio
http://www.bcu.ac.uk/inclusive-teaching-comic-audio

References: A pilot study (Hoffin, 2023, unpublished) synthesised various
methods of teaching with comics at multiple levels of

That brings us to PHASE ONE: Collection = i iisuali
education. There was very lttle, if any, mention of Higher & What do they do? How? How do they effectively visualise

and discourse analysis of educomix (as HE information? What disciplines work best?
also encourages self-study, using texts
that will not regularly be teacher-led).

Jimenez LM., & Meyer, CK., (2016) ‘First impressions
matter: navigating graphic novels utilising linguistic,

visual and spatial resources’, Journal of Literary Re-
search, 48, 4, pp. 423-447

Kelley, J (2020) in Kirtley, SE., Garcia, A. &Carlson, PE.,
(eds) With Great Power Comes Great Pedagogy,
Jackson, Mississippi: University Press of Mississippi

King, N., (2004) 'Using templates in the thematic
analysis of text', In C. Cassell & G. Symon (Eds.),
Essential guide to qualitative methods in organiza-
tional research, pp. 257-270, London, UK: Sage

McCloud, S., (1993) Understanding Comics, New York,
New York: Harper Collins

: . Students will take part in sessions where they will both learn
Nowell, SL., Norris, JM., White, DE. & Moules, NJ., Then on to PHASE TWO: acti with from comics and attempt to make their own brief 8 page
" . . P en on to : active research wi ‘mini-comic which will focus on an element of the module
(2017) 'Thematic Analysis: Striving to Meet the Trust- they would like to teach others. It will be tied to their

presentation assessment. The presentation will concentrate
on their understanding of the module content.

worthiness Criteria', International Journal of Qualitative
Methods, 16, pp. 1-13, DOI:
10.1177/1609406917733847

Rosenblatt, LM., (1969) ‘Towards a transactional theory
of reading’, Journal of Reading Behaviour, 1, 1, pp. 31-

51 Following sessions, students will be
invited to take part in a focus group,
and give their reflections on comics |
as pedagogy. The focus group will be
a qualitative, semi-structured group
interview, which proffers effective
depth data in a relatively short
time (Bertrand et al., 1992).

Vygotsky, LS (1978) Mind in Society: the development
of higher psychological process, Cambridge, Massachu-

setts: Harvard University Press

Bsg;aert:'::cv?illl";"la(-)dmz:'z;n{oe?t‘::2:::‘:' There will be an ethical difficulty, with the

This is a relatively low-risk study. will have 14 days in which to decide to assessmenlt portion of the research as |
Student participants are over the be part of any focus groups, and their researcher. | will be looking into ways to
age of 18, and will be invited to |8 withdrawal will be acceptable right up mitigate this; the presentation will mainly
participate in focus groups entirely until the focus group has taken place, revoive around the module's content area
voluntarily. Ethical approval will be after which their contribution is all tied that the students base their comic upon. |

sought soon. up in the emerging data of the group. I will continue to search for methods to I

Be honest... are the
wings too much?
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— — =" TOO' Rosenblatt (1969) believed that the process of
reading is transactional, It is the combined |
effort of reader and author that create
meaning. This has long been accepted in
sequential art as "closure’ (McCloud, 1993). As a
cool medium (McLuhan 1964), comics don't
provide all the necessary information, unlike
*hot’ media such as movies, so the reader
substitutes what is missing with their own
knowledge and cultural understanding.

In fact, you're doing it right now.
Throughout this comic, you've
'gained’ the knowledge of what |

look like, and with a few basic cues,
your brain sees the assortment of
items and shapes as my face. This is
the fundamental way that closure
works, it ‘completes the picture' in
the mind of the reader.

Subject Object

Let's have a look at
the theoretical
models | will be using
in this project.

This is Vygotsky's triangle of mediated action (1978)
Learning is generated from social interactions, one of
these interactions is reading. The two vertices, 'subject'
and 'object, are connected to a third vertex' ool
In this case, the tools are combinations of symbols, that in
sequence form an image-text construction- comics!

HOAINNROMIOL + IV LG (MO L UM 1\ atially explains why they are so
many unique symbols across different “
styles of comic (American, British,
Manga, Bande Dessinée, etc.), as they all
become a bricolage of the creators' and
their intended audiences' cultural
knowledge. Halliday (1969) and 'Meaning
Habits' builds upon this idea and
indicates how both cultural knowledge, |=

An important aspect of this project
recalls the findings of Jiminez and
Meyer and Hoffin (2023, unpublished).
Where Jiminez and Meyer showed that
teachers were willing to use comics,
but felt unfami with the medium,
this project hopes to break down those
differences and incorporate languages
and terminology that educators ARE
familiar with, so they too can take full
advantages of the affordances of a
comics-based pedagogy.

Thanks for reading!

Writer: Kevin Hoffin
Art: Storyboard That

PS Always credit your artists.
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N Eisner (1992), then goes on to say that it's our

cultural knowledge that makes sequential art and shared and lived experience can
recognisable, as such symbols and semiotics are influence understanding.

shared across similar cultures. Flowers (2020) V|

counters this idea that culture is not universal, so
there are some exclusions inherent.




